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Abstract 

Teacher competence is a critical determinant of educational quality, yet many teachers in 

Indonesia face challenges in adapting to the demands of the Kurikulum Merdeka. While 

knowledge sharing has been recognized as a key mechanism for professional growth, its 

effectiveness remains constrained by structural and cultural barriers. This study examines how 

knowledge-sharing practices can enhance teacher competence and identifies factors that 

hinder or support such practices. Employing a mixed-methods approach, data were collected 

from 200 teachers through a survey and from 10 participants via in-depth interviews. 

Quantitative results show that teachers generally view knowledge sharing as a normative 

practice, particularly within schools, though proactive and responsive exchanges remain 

inconsistent. Qualitative findings reveal persistent barriers including limited access to 

resources, unsupportive organizational cultures, and dissatisfaction with current professional 

development programs, while highlighting the potential of structured digital platforms and 

leadership support in fostering sustainable collaboration. These insights not only extend the 

literature on teacher professional development in resource-constrained contexts but also 

provide practical recommendations for policymakers and school leaders to design more 

adaptive and collaborative frameworks for continuous teacher learning. 
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1. Introduction 

Ensuring high-quality education has become a global imperative, particularly in the 

context of preparing students for the demands of the 21st century. Central to this mission 

is teacher competence, which directly shapes student performance and overall learning 

outcomes [1][2]. Worldwide, education systems are shifting toward student -centered 

learning models, which require teachers to take on expanded roles as facilitators, mentors, 

and leaders of inclusive and collaborative learning environments [3]. These changing 

expectations are particularly challenging for developing countries such as Indonesia, 

where systemic constraints often hinder teachers’ ability to adapt effectively.  
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The implementation of the Independent Curriculum (Kurikulum Merdeka) in Indonesia 

exemplifies these new demands, as it emphasizes autonomy, personalized learning, and 

competency-based approaches. Achieving these goals requires teachers to possess a 

combination of professional, pedagogical, social, and leadership competencies [4]. 

However, many teachers remain underprepared due to gaps in teacher education and 

training programs [5][6]. Moreover, disparities in infrastructure, resources, and digital 

literacy between urban and rural schools exacerbate the challenges of curriculum 

implementation, further widening educational inequalities. 

In response, initiatives such as the Program Guru Penggerak (PGP) have been 

launched to strengthen teacher leadership and support professional development. While 

promising, these efforts reach only a fraction of Indonesia’s 3.36 million teachers [7], 

underscoring the need for more scalable and sustainable solutions. Beyond government -

led programs, scholars emphasize that knowledge sharing among teachers—through the 

exchange of experiences, practices, and insights—offers a powerful mechanism for 

enhancing professional competence and fostering innovation in teaching [8][9]. Yet, the 

effectiveness of such practices in Indonesia remains constrained by limited infrastructure, 

insufficient leadership support, and resistance to change [10]. 

Against this backdrop, this study seeks to examine how knowledge-sharing practices can be 

leveraged to enhance teacher competence in Indonesia, particularly within the context of 

Kurikulum Merdeka. By adopting a mixed-methods approach, the research explores both 

structural and cultural barriers to collaboration, while identifying strategies that enable teachers 

to engage in sustainable professional growth. In doing so, the study contributes to the global 

discourse on teacher development in resource-constrained settings, offering practical and 

policy-relevant insights for fostering more adaptive and resilient education systems. 

 

2. Literature Review 

2.1. Teacher Competence in the 21st Century 

Teacher competence is widely recognized as a cornerstone of educational quality, 

influencing both student learning outcomes and institutional performance [11]. Modern 

pedagogical paradigms emphasize student-centered learning, requiring teachers to act as 

facilitators, mentors, and leaders [12][13][14]. In Indonesia, these expectations are intensified 

with the implementation of Kurikulum Merdeka, which promotes autonomy and personalized 

learning. Teachers are expected to demonstrate professional, pedagogical, social, and 

leadership skills to effectively meet these demands [15]. However, teacher training and 

professional development often remain insufficient, leaving many educators underprepared 

[16]. 

2.2. Challenges in Teacher Professional Development 

Despite policy reforms, Indonesian teachers continue to face structural and systemic 

barriers. Disparities between urban and rural schools highlight unequal access to infrastructure, 

digital tools, and skilled trainers. Rural schools often lag in implementing curriculum changes 

due to limited resources and insufficient readiness [17]. Moreover, many development 

programs are criticized for being overly theoretical, lacking contextualized strategies for 

classroom application [18]. Professional development activities are often one-time events with 
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minimal follow-up, resulting in limited long-term impact [19]. These shortcomings contribute 

to teachers reverting to traditional, teacher-centered practices that hinder innovation. 

 

2.3. Knowledge Sharing as a Mechanism for Teacher Growth 

Knowledge sharing, defined as the exchange of insights, experiences, and best practices, has 

been identified as a critical factor in enhancing teacher competence and fostering innovation 

[20]. Effective knowledge-sharing practices not only improve individual teacher performance 

but also strengthen collective professional learning communities. However, in Indonesia, 

efforts to foster collaborative practices face multiple barriers. Limited access to resources and 

poor digital infrastructure hinder participation, particularly for teachers in remote regions [21]. 

Social and cultural barriers further impede collaboration, as teachers often fear negative 

judgment from peers or encounter unsupportive school environments [22]. Leadership plays a 

critical role in addressing these issues, as principals and school managers shape the culture of 

collaboration [23][24]. 

 

2.4. Digital Platforms and Informal Learning Networks 

Globally, digital platforms have been shown to facilitate teacher collaboration, 

enabling educators to overcome geographical barriers and engage in real -time 

professional exchanges [25][26]. In contexts like Indonesia, digital solutions have 

supported knowledge sharing and reduced teacher isolation, as seen in Thailand, the 

Philippines, and Malaysia [27][28][29]. Nonetheless, digital platforms alone are 

insufficient without accompanying cultural and organizational changes that foster trust 

and openness among teachers [30][31]. Thus, integrating formal training programs with 

informal learning networks and structured digital platforms may provide a more 

sustainable approach to professional development. 

While prior studies highlight the importance of knowledge sharing and digital collaboration 

in teacher competence, there remains limited empirical evidence on how these practices 

function within the context of Kurikulum Merdeka in Indonesia. Most existing professional 

development programs prioritize government-led initiatives, leaving little room for teacher-

driven, peer-supported growth. Furthermore, the role of organizational culture and school 

leadership in enabling or hindering knowledge sharing has not been fully addressed. This study 

fills this gap by investigating the barriers and opportunities for knowledge-sharing practices in 

Indonesia, offering insights into how informal networks and digital platforms can complement 

formal training programs to foster sustainable professional development. 

 

3. Methods 

3.1. Research Design 

This study adopted a mixed-methods design, integrating both quantitative and qualitative 

approaches to comprehensively examine teachers’ knowledge-sharing practices and their 

influence on professional competence. A quantitative survey was conducted to capture general 

patterns and tendencies, while qualitative interviews provided in-depth insights into teachers’ 

experiences, challenges, and motivations. The use of mixed methods was deemed appropriate 
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to ensure both breadth and depth of understanding, as quantitative data offer measurable trends 

while qualitative narratives provide contextual richness. 

3.2. Participants and Sampling 

The study population consisted of teachers from various educational levels across Indonesia. 

A purposive sampling technique was employed to ensure representation of teachers with 

diverse backgrounds and experiences. Inclusion criteria required participants to (1) be actively 

teaching at any educational level, (2) have at least two years of teaching experience, and (3) 

include both teachers involved and not involved in the Program Guru Penggerak. A total of 

200 teachers participated in the survey, representing different regions and school contexts. 

From this group, 10 teachers were selected for follow-up in-depth interviews, enabling the 

study to explore personal perspectives in greater detail. 

 

3.3. Instrument and Data Collection 

Two primary instruments were utilized: 

Table 1. Study Main Instrument 

Structured Questionnaire In-Depth Interviews 

The questionnaire contained 10 items 

measured on a 4-point Likert scale (1 = 

strongly disagree to 4 = strongly agree) 

Semi-structured interviews were 

conducted with 10 teachers to gain a 

deeper understanding of the challenges 

and opportunities related to knowledge 

sharing 

It focused on the frequency and patterns of 

knowledge sharing, barriers to 

collaboration, and the perceived impact of 

these practices on competence 

development 

The interview guide included open-ended 

questions on teachers' experiences with 

knowledge sharing, their needs for digital 

platforms, and the social or technical 

barriers they faced 

The survey was designed to capture 

general trends across the population 

These interviews provided rich qualitative 

data to complement the quantitative 

survey findings 

 

3.4. Data Analysis 

Quantitative data were analyzed using Confirmatory Factor Analysis (CFA) to assess the 

validity and reliability of constructs related to knowledge sharing. Descriptive statistics were 

also applied to identify central tendencies and distribution patterns across survey responses. 

For the qualitative component, thematic analysis was employed, following an iterative process 

of coding and categorizing transcripts to identify recurring themes. The integration of both data 

sets allowed triangulation, enhancing the robustness and credibility of findings. 

 

3.5. Validity and Reliability 

To ensure methodological rigor, several measures were taken. For the survey, CFA was used 

to confirm the construct validity and internal consistency of the instrument. Cronbach’s alpha 

values indicated acceptable reliability levels for all items. For the qualitative data, credibility 

was maintained through member-checking, whereby selected participants reviewed interview 
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summaries for accuracy. Triangulation across quantitative and qualitative results further 

strengthened the study’s validity, ensuring that findings reflected a holistic view of knowledge-

sharing practices among teachers in Indonesia. 

 

4. Results 

4.1. Survey Results 

A total of 200 teachers completed the survey on knowledge-sharing practices. Overall, 

the results indicate that teachers perceive knowledge sharing as an important and routine 

part of their professional activities. The highest-rated item was “Sharing knowledge 

among teachers has become the norm” (x̅ = 3.42), suggesting that collaborative 

exchanges are increasingly embedded in teachers’ work culture. Similarly, teachers 

reported a high tendency to share skills with colleagues from the same school ( x̅ = 3.36) 

and to engage in cross-school collaboration (x̅ = 3.36). These findings reflect both intra- 

and inter-school openness to knowledge exchange. 

In contrast, the lowest mean score was recorded for “When I ask my colleagues, they tell me 

what they know” (x̅ = 2.83), indicating that responsiveness to direct requests for information is 

less consistent. Another relatively low score was observed in “When I learn something new, I 

tell my fellow teachers about it” (x̅ = 2.96), suggesting that proactive sharing is not yet 

universal. 

 

Table 2. Descriptive Statistics of Teachers’ Knowledge-Sharing Practices 

No Indicative Statement Mean (x̅) Description 

1 I share my knowledge with fellow teachers from 

other schools 

2.76 Agree 

2 Sharing knowledge among teachers has become 

the norm 

3.42 Agree 

3 I share my knowledge with fellow teachers at the 

same school 

3.22 Agree 

4 When I learn something new, I tell my fellow 

teachers about it 

2.96 Agree 

5 When my fellow teachers have learned something 

new, they tell me about it 

3.08 Agree 

6 I share skills with fellow teachers from other 

schools 

3.03 Agree 

7 I share skills with fellow teachers from one school 3.36 Agree 

8 I share knowledge with fellow teachers 3.21 Agree 

9 Other fellow teachers want to share their 

knowledge with me 

3.11 Agree 

10 My co-teachers told me what they knew, when I 

asked 

2.83 Agree 

Source: research data processed in 2025 
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Confirmatory Factor Analysis (CFA) further validated the measurement model for 

knowledge-sharing constructs (Figure 1). The model demonstrated satisfactory fit indices, 

confirming that the questionnaire reliably captured the dimensions of knowledge sharing 

among teachers. 

Figure 1. CFA Model of Teacher Knowledge Sharing 

 

4.2. Interview Results 

Interviews with 10 selected teachers enriched the survey findings by providing deeper 

insights into the barriers and enablers of knowledge sharing. Five key themes emerged 

from the thematic analysis: 

1. Access Needs 

Teachers in rural schools highlighted limited access to updated and contextually relevant 

teaching resources. One participant noted: 

“As a teacher in a rural school, I struggle to find teaching materials that match my 

students’ needs. The resources available are often outdated or irrelevant.”  

2. Social Barriers and Work Culture 

Several respondents admitted hesitation to share innovative methods due to fear of 

criticism. A participant stated: 

“Sometimes I’m reluctant to share new methods I’ve developed because I worry my peers 

might judge them as ineffective.” 

3. Perceived Ineffectiveness of Current Programs 

Teachers frequently described professional development programs as theoretical and 

disconnected from classroom practice. As one teacher explained: 

“The training sessions I attended were filled with theory, but there were no concrete 

examples of how to apply those concepts in my classroom.” 

4. Inadequate Platforms 

Participants reported that existing tools such as WhatsApp groups or informal forums 

lacked structure and sustainability. These tools were seen as helpful for communication 

but insufficient for systematic professional learning. 
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5. Need for Digital Platforms 

Respondents consistently emphasized the need for a dedicated platform to share ideas, 

lesson plans, and strategies. One participant highlighted: 

“We need a platform that brings everything together—where we can exchange ideas, find 

lesson plans, and discuss challenges with other teachers.” 

 

Table 3. Summary of Key Themes from Teacher Interviews 

Theme Description 

Access Needs Limited access to updated and relevant 

teaching resources, especially in rural areas 

Social Barriers and Work Culture Fear of criticism and lack of psychological 

safety inhibit sharing 

Current Program Effectiveness Training programs are too theoretical with 

limited classroom relevance 

Inadequate Platforms Informal tools (e.g., social media) lack 

structure and sustainability 

Need for Digital Platforms Teachers call for structures, interactive 

platforms for collaboration 

Source: research data processed in 2025 

 

5. Discussion 

The findings of this study highlight the central role of knowledge-sharing practices in 

enhancing teacher competence within Indonesia’s rapidly evolving educational landscape. 

Survey results demonstrated that teachers generally perceive knowledge sharing as a normative 

activity, consistent with prior studies emphasizing the importance of collaborative learning in 

fostering professional growth [32][33][34]. However, both quantitative and qualitative findings 

also revealed persistent barriers that limit the effectiveness of such practices, particularly in 

contexts characterized by limited resources and unsupportive school cultures. 

 

5.1. Resource Access and Digital Infrastructure 

One of the strongest themes emerging from this research concerns access to updated 

teaching resources and digital infrastructure. Teachers in rural schools frequently 

reported professional isolation due to outdated or irrelevant materials, echoing findings  

from Zhang et al., who identified similar challenges among rural educators in Thailand 

[35]. These constraints underscore the structural inequities within Indonesia’s education 

system, where disparities between urban and rural schools hinder equitable 

implementation of Kurikulum Merdeka. The results suggest that improving access to 

digital resources is not merely a technical issue but a fundamental prerequisite for 

enabling meaningful professional collaboration. 

 

5.2. Cultural and Organizational Barriers 

The study also revealed that teachers often hesitate to share innovative practices due 

to fear of criticism, reflecting a lack of psychological safety within their professional 
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environments. This finding aligns with Anas et al., who noted that concerns about 

negative evaluation can suppress collaborative initiatives in schools [36]. Such dynamics 

indicate that knowledge-sharing practices are shaped not only by individual willingness 

but also by organizational culture. Strong school leadership is essential in addressing 

these challenges. As suggested by Frányó & Sándor, principals who promote authentic 

leadership and collaborative structures create conditions that encourage teachers to 

engage more openly in professional exchanges [37]. 

 

5.3. Limitations of Current Professional Development Programs 

Another important finding relates to dissatisfaction with existing professional 

development programs, which teachers perceived as overly theoretical and detached from 

classroom realities. This observation is consistent with research by Xie et al. and 

Stumbrienė et al., who emphasize that effective teacher training must provide practical 

tools that are directly applicable to teaching practice [38][39]. The lack of follow-up 

mechanisms further weakens the sustainability of such programs. Zeinabadi & Abbasian 

argue that without ongoing mentoring and structured peer collaboration, training 

outcomes are unlikely to translate into lasting changes in teacher competence [40]. The 

present study corroborates this view, suggesting that integrating formal training with 

informal knowledge-sharing networks may offer a more effective model for teacher 

development. 

 

5.4. Potential of Digital Platforms and Learning Communities 

The call from participants for structured digital platforms highlights the urgent need to 

modernize professional development approaches in Indonesia. Teachers envisioned 

platforms that would integrate lesson plans, best practices, and real -time discussion 

forums—features that mirror successful implementations in countries such as the 

Philippines and Malaysia [3][33]. Research has shown that such platforms can mitigate 

feelings of professional isolation while promoting continuous engagement [1][2]. 

However, digital solutions alone are insufficient without supportive organizational 

cultures. As De et al. note, school leaders must actively foster environments where 

teachers feel empowered to contribute, experiment, and learn from one another without 

fear of judgment [41]. 

Overall, the study not only confirms the significance of knowledge-sharing practices 

for teacher competence but also underscores how these practices are shaped by the 

interplay between structural barriers, cultural factors, and leadership roles. In contexts 

such as Indonesia, strengthening digital infrastructure and designing more practice-

oriented professional development are essential steps forward. At the same time, 

cultivating collaborative school cultures and equipping leaders to support knowledge 

sharing will be crucial in ensuring that such efforts are sustainable. These insights enrich 

the theoretical discourse on teacher competence in resource-constrained settings while 

also offering practical guidance for policymakers and educational leaders aiming to 

implement more adaptive and resilient professional development frameworks. 
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6. Conclusion 

This study highlights the importance of knowledge-sharing practices in enhancing 

teacher competence within the context of Kurikulum Merdeka in Indonesia. While 

teachers generally view collaboration as a normative part of their professional role, 

structural barriers such as limited access to updated resources, cultural constraints 

including fear of criticism, and professional development programs that are overly 

theoretical continue to limit its effectiveness. At the same time, the findings underscore 

the potential of structured digital platforms and supportive school leadership in fostering 

sustainable professional growth. 

The results contribute to the literature on teacher development by showing how knowledge 

sharing functions in resource-constrained settings and by emphasizing the role of 

organizational culture and leadership in shaping collaborative practices. Practically, the study 

suggests that policymakers should invest in digital infrastructure and redesign professional 

development programs to ensure relevance and continuity, while school leaders cultivate 

environments that encourage open collaboration. Although limited in scope to 200 survey 

participants and 10 interviews, this research provides valuable insights and points to the need 

for further studies involving larger and more diverse samples to evaluate long-term impacts of 

digital and collaborative initiatives. 

 

Acknowledgments 

One of us (K.K.) would like to thank all authors (L.K.P, and M.F.) for their contribution to 

this manuscript. And for all teachers who are included into this research. 

 

References 

[1] I. García-Martínez, P. Tadeu, M. Montenegro-Rueda, and J. M. Fernández-Batanero, 

“Networking for Online Teacher Collaboration,” Interactive Learning Environments, 

vol. 30, no. 9, pp. 1736–1750, 2022, doi: 10.1080/10494820.2020.1764057. 

[2] J. L. Ramos, A. A. P. Cattaneo, F. P. C. M. de Jong, and R. G. Espadeiro, 

“Pedagogical Models for The Facilitation of Teacher Professional Development Via 

Video-Supported Collaborative Learning. A Review of The State of The Art,” Journal 

of Research on Technology in Education, vol. 54, no. 5, pp. 695–718, 2022, doi: 

10.1080/15391523.2021.1911720. 

[3] J. Wang, D. E. H. Tigelaar, and W. Admiraal, “Rural Teachers’ Sharing of Digital 

Educational Resources: From Motivation to Behavior,” Comput Educ, vol. 161, pp. 

1–17, Feb. 2021, doi: 10.1016/j.compedu.2020.104055. 

[4] L. M. Tahir, M. F. Ali, T. Abdullah, M. Ozay, H. Hassan, and K. Daud, “The 

Utilization of Internet Communication into Knowledge Sharing Activities in Primary 

Schools,” Int J Comp Sci, vol. 10, no. 4, pp. 187–193, 2013, [Online]. Available: 

www.IJCSI.org 

[5] S. Gopinathan, A. H. Kaur, S. Veeraya, and M. Raman, “The Role of Digital 

Collaboration in Student Engagement towards Enhancing Student Participation 

during COVID-19,” Sustainability (Switzerland), vol. 14, no. 11, pp. 1–23, Jun. 2022, 

doi: 10.3390/su14116844. 

YMER || ISSN : 0044-0477

VOLUME 24 : ISSUE 11 (Nov) - 2025

http://ymerdigital.com

Page No:87



 

 

[6] O. A. Abass, O. A. Arowolo, and E. N. Igwe, “Towards Enhancing Service Delivery 

in Higher Education Institutions Via Knowledge Management Technologies and 

Blended E-learning,” International Journal on Studies in Education (IJonSE), vol. 3, 

no. 1, pp. 10–21, 2021, [Online]. Available: www.ijonse.net 

[7] K. Nisa et al., “Increasing Teacher Professionalism Through The Implementation of 

Digital Academic Supervision in Indonesian Secondary School: Personal Learning 

Networks as Mediator,” Journal of Infrastructure, Policy and Development, vol. 8, 

no. 8, pp. 1–29, 2024, doi: 10.24294/jipd.v8i8.6420. 

[8] R. Hampel, “Training Teachers for The Multimedia Age: Developing Teacher 

Expertise to Enhance Online Learner Interaction and Collaboration,” Innovation in 

Language Learning and Teaching, vol. 3, no. 1, pp. 35–50, 2009, doi: 

10.1080/17501220802655425. 

[9] R. Maussumbayev, R. Toleubekova, K. Kaziyev, A. Baibaktina, and A. Bekbauova, 

“Development of Research Capacity of a Future Social Pedagogue in The Face of 

Digital Technologies,” Educ Inf Technol (Dordr), vol. 27, no. 5, pp. 6947–6966, Jun. 

2022, doi: 10.1007/s10639-022-10901-3. 

[10] L. Amhag, L. Hellström, and M. Stigmar, “Teacher Educators’ Use of Digital 

Tools and Needs for Digital Competence in Higher Education,” Journal of Digital 

Learning in Teacher Education, vol. 35, no. 4, pp. 203–220, Oct. 2019, doi: 

10.1080/21532974.2019.1646169. 

[11] S. Domínguez-Lloria, S. Fernández-Aguayo, J. A. Marín-Marín, and M. Alvariñas-

Villaverde, “Effectiveness of a Collaborative Platform for The Mastery of 

Competencies in The Distance Learning Modality during COVID-19,” Sustainability 

(Switzerland), vol. 13, no. 11, p. 1, Jun. 2021, doi: 10.3390/su13115854. 

[12] M. M. P. Shek, K. C. Leung, and P. Y. L. To, “Using a Video Annotation Tool to 

Enhance Student-Teachers’ Reflective Practices and Communication Competence in 

Consultation Practices Through a Collaborative Learning Community,” Educ Inf 

Technol (Dordr), vol. 26, no. 4, pp. 4329–4352, Jul. 2021, doi: 10.1007/s10639-021-

10480-9. 

[13] D. Méndez, M. Méndez, and J. M. Anguita, “Digital Teaching Competence in 

Teacher Training as an Element to Attain SDG 4 of the 2030 Agenda,” Sustainability 

(Switzerland), vol. 14, no. 18, pp. 1–13, Sep. 2022, doi: 10.3390/su141811387. 

[14] N. Pongsakdi, A. Kortelainen, and M. Veermans, “The Impact of Digital Pedagogy 

Training on In-Service Teachers’ Attitudes Towards Digital Technologies,” Educ Inf 

Technol (Dordr), vol. 26, no. 5, pp. 5041–5054, Sep. 2021, doi: 10.1007/s10639-021-

10439-w. 

[15] I. Blau and T. Shamir-Inbal, “Digital Competences and Long-Term ICT 

Integration in School Culture: The Perspective of Elementary School Leaders,” Educ 

Inf Technol (Dordr), vol. 22, no. 3, pp. 769–787, May 2017, doi: 10.1007/s10639-

015-9456-7. 

[16] B. DuBois, M. E. Krasny, and A. Russ, “Online Professional Development for 

Environmental Educators: Strategies to Foster Critical Thinking and Social 

Interactions,” Environ Educ Res, vol. 25, no. 10, pp. 1479–1494, Oct. 2019, doi: 

10.1080/13504622.2018.1564247. 

YMER || ISSN : 0044-0477

VOLUME 24 : ISSUE 11 (Nov) - 2025

http://ymerdigital.com

Page No:88



 

 

[17] M. Macià and I. García, “Professional Development of Teachers Acting as 

Bridges in Online Social Networks,” Research in Learning Technology, vol. 26, Aug. 

2018, doi: 10.25304/rlt.v26.2057. 

[18] C. Hajisoteriou, C. Karousiou, and P. Angelides, “INTERACT: Building a Virtual 

Community of Practice to Enhance Teachers’ Intercultural Professional 

Development,” EMI Educ Media Int, vol. 55, no. 1, pp. 15–33, Jan. 2018, doi: 

10.1080/09523987.2018.1439709. 

[19] K. Dockerty, “Developing Pre-Service Teacher Knowledge Using Online Forums: 

Supporting Confident and Competent Teaching Practices,” Journal of Education for 

Teaching, vol. 45, no. 4, pp. 402–416, Aug. 2019, doi: 

10.1080/02607476.2019.1639260. 

[20] C. N. L. Tan and S. Md. Noor, “Knowledge Management Enablers, Knowledge 

Sharing and Research Collaboration: A Study of Knowledge Management at Research 

Universities in Malaysia,” Asian Journal of Technology Innovation, vol. 21, no. 2, pp. 

251–276, 2013, doi: 10.1080/19761597.2013.866314. 

[21] S. Bagatto, “Theoretical Framework of Knowledge Representation for 

Information Sharing,” Journal of Computing and Natural Science, vol. 3, pp. 58–68, 

Apr. 2023, doi: 10.53759/181x/jcns202303006. 

[22] C. Kanawapee, S. Petsangsri, and P. Pimdee, “The Importance of Sharing, Caring 

and Collaboration in Thai Teacher Competency Development through Online 

Professional Learning Communities,” Journal of Positive Psychology & Wellbeing, 

vol. 6, no. 1, pp. 3674–3689, 2021, [Online]. Available: http://journalppw.com 

[23] V. T. Ho, V. D. Tran, V. De Nguyen, T. N. Phan, and T. H. Cao, “The Process of 

Developing Professional Capacity for Teachers,” J Educ Elearn Res, vol. 10, no. 3, 

pp. 489–501, 2023, doi: 10.20448/jeelr.v10i3.4892. 

[24] A. ElSayary, “The Impact of a Professional Upskilling Training Programme on 

Developing Teachers’ Digital Competence,” J Comput Assist Learn, vol. 39, no. 4, 

pp. 1154–1166, Aug. 2023, doi: 10.1111/jcal.12788. 

[25] Q. Jiang, S. Soon, and Y. Li, “Enhancing Teachers’ Intercultural Competence with 

Online Technology as Cognitive Tools: A Literature Review,” English Language 

Teaching, vol. 14, no. 3, p. 1, Feb. 2021, doi: 10.5539/elt.v14n3p1. 

[26] S. Smirnov, S. Dmitrichenkova, E. Dolzhich, and G. Murzagalina, 

“Entrepreneurial Competence Development Program: Implementing Efficiency 

through Knowledge Sharing,” Adm Sci, vol. 13, no. 6, pp. 1–19, Jun. 2023, doi: 

10.3390/admsci13060147. 

[27] S. Srisawat and P. Wannapiroon, “The Development of Virtual Professional 

Learning Community Platform with Experiential Design Thinking Process to Enhance 

Digital Teacher Competency,” International Journal of Information and Education 

Technology, vol. 12, no. 12, pp. 1219–1299, Dec. 2022, doi: 

10.18178/ijiet.2022.12.12.1753. 

[28] I. L. Mosenkis, L. V. Lukianyk, O. M. Strokal, V. A. Ponomarova, and H. V. 

Mykhailiuk, “Application of Cloud Educational Technologies for Teacher 

Competence Development,” International Journal of Learning, Teaching and 

YMER || ISSN : 0044-0477

VOLUME 24 : ISSUE 11 (Nov) - 2025

http://ymerdigital.com

Page No:89



 

 

Educational Research, vol. 19, no. 5, pp. 289–303, May 2020, doi: 

10.26803/ijlter.19.5.18. 

[29] P. Rambe and A. Mbeo, “Technology-Enhanced Knowledge Management 

Framework for Retaining Research Knowledge among University Academics,” 

Journal of Economics and Behavioral Studies, vol. 9, no. 1, pp. 189–206, 2017. 

[30] Y. Charband and N. Jafari Navimipour, “Knowledge Sharing Mechanisms in the 

Education: A Systematic Review of The State of The Art Literature and 

Recommendations for Future Research,” Kybernetes, vol. 47, no. 7, pp. 1456–1490, 

Aug. 2018, doi: 10.1108/K-06-2017-0227. 

[31] B. A. Alyouzbaky, M. Y. M. Al-Sabaawi, and A. Z. Tawfeeq, “Factors Affecting 

Online Knowledge Sharing and Its Effect on Academic Performance,” VINE Journal 

of Information and Knowledge Management Systems, vol. 54, no. 5, pp. 990–1010, 

Jul. 2024, doi: 10.1108/VJIKMS-01-2022-0015. 

[32] S. H. Bhatti, B. Gavurova, A. Ahmed, M. R. Marcone, and G. Santoro, “The Impact 

of Digital Platforms on The Creativity of Remote Workers Through The Mediating 

Role of Explicit and Tacit Knowledge Sharing,” Journal of Knowledge Management, 

vol. 28, no. 8, pp. 2433–2459, Oct. 2024, doi: 10.1108/JKM-08-2023-0682. 

[33] V. Gupta and N. Jain, “Harnessing Information and Communication Technologies 

for Effective Knowledge Creation: Shaping The Future of Education,” Journal of 

Enterprise Information Management, vol. 30, no. 5, pp. 831–855, 2017, doi: 

10.1108/JEIM-10-2016-0173. 

[34] X. Y. Mei, E. Aas, and M. Medgard, “Teachers’ Use of Digital Learning Tool for 

Teaching in Higher Education: Exploring Teaching Practice and Sharing Culture,” 

Journal of Applied Research in Higher Education, vol. 11, no. 3, pp. 522–537, Jun. 

2019, doi: 10.1108/JARHE-10-2018-0202. 

[35] S. Zhang, R. Long, and A. J. Bowers, “Supporting Teacher Knowledge Sharing in 

China: The Effect of Principal Authentic Leadership, Teacher Psychological 

Empowerment and Interactional Justice,” Educational Management Administration 

and Leadership, vol. 52, no. 5, pp. 1252–1270, Sep. 2024, doi: 

10.1177/17411432221120330. 

[36] I. Anas, M. Basri, and A. Musdariah, “Digital Language Teacher Professional 

Development from a CALL Perspective: Perceived Knowledge and Activeness in 

ECCR,” Computer Assisted Language LearningElectronic Journal (CALL-EJ), vol. 

23, no. 1, pp. 1–21, 2022. 

[37] Z. Z. Frányó and E. Sándor, “The Relationship Between HE Teachers’ Mission 

and Teaching Approach: Interaction Inspiring Enthusiasm as The Basis for Building 

Knowledge and Commitment to The Profession,” Journal of Adult Learning, 

Knowledge and Innovation, vol. 7, no. 1, pp. 8–18, Mar. 2024, doi: 

10.1556/2059.2024.00092. 

[38] Z. Xie, D. K. W. Chiu, and K. K. W. Ho, “The Role of Social Media as Aids for 

Accounting Education and Knowledge Sharing: Learning Effectiveness and 

Knowledge Management Perspectives in Mainland China,” Journal of the Knowledge 

Economy, vol. 15, no. 1, pp. 2628–2655, Mar. 2024, doi: 10.1007/s13132-023-01262-

4. 

YMER || ISSN : 0044-0477

VOLUME 24 : ISSUE 11 (Nov) - 2025

http://ymerdigital.com

Page No:90



 

 

[39] D. Stumbrienė, T. Jevsikova, and V. Kontvainė, “Key Factors Influencing 

Teachers’ Motivation to Transfer Technology-Enabled Educational Innovation,” 

Educ Inf Technol (Dordr), vol. 29, no. 2, pp. 1697–1731, Feb. 2024, doi: 

10.1007/s10639-023-11891-6. 

[40] H. Zeinabadi and H. Abbasian, “Principal’s Leadership and Teacher-to-Teacher 

Knowledge-Sharing in Iranian Schools: Developing and Validating a Multi -

dimensional Scale,” Educational Management Administration and Leadership, vol. 

52, no. 3, pp. 711–739, May 2024, doi: 10.1177/17411432221095947. 

[41] A. De, A. Sarmento, W. Gede Supartha, D. K. Sintaasih, and G. Riana, “Lecturer 

Performance in Higher Education: Transformational Leadership, Knowledge Sharing, 

Change Adaptability and Its Relationship,” Pegem Journal of Education and Instruction, 

vol. 14, no. 1, pp. 261–269, 2024. 

YMER || ISSN : 0044-0477

VOLUME 24 : ISSUE 11 (Nov) - 2025

http://ymerdigital.com

Page No:91


